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AP English Literature Course Description

Lisa Anne Sabatini

San Ramon Valley High School

2012-2013
I.  General Description

Careful attention to both textual detail and historical context provides a foundation for 

interpretation, whatever critical perspectives brought to bear on the literary works studied...

In an ongoing effort to recognize the widening cultural horizons of literary works written in English, 

the AP Literature Development Committee will consider and include diverse authors

 in the representative reading lists.  Issues that might form a specific cultural viewpoint,

 be considered controversial, including references to ethnicities, nationalities, religions, races, dialects, gender or class, are often represented artistically in works of literature…

recognizing the universal value of literary art that probes difficult and harsh life experiences

and so deepens understanding, the committee recognizes that fair

representation of issues and peoples may occasionally include controversial material…

AP Literature and Composition

Workshop Handbook (p.3-4)

AP Summer Intensive,

Palo Alto, California 20ll

Using the above as a metric for designing a second semester to include an ethnically diverse literary arts tradition (African, Caribbean, Latin American, et al) and the respective cultural contexts which these forms both define and reflect, a first semester intensive of the Greco/Western European canon is imperative.  An accompanying overview of Aristotelian and Platonic critical theory will provide structure for the first semester.  This fundamental paradigm will be expanded upon, and also challenged, during the academic year to include a cursory exposure to differing literary criticism methodologies, including New Historicism (Greenblatt, et al, 1980), Formalism (Jacobson/Wellek, ca 1940) and Structuralism (Levi Strauss, 1950-1960).  (As a formal study and application of critical theory is more appropriate to college study, our involvement will be brief and simplified.)  In preparation for this, the students will initially be trained in “close reading”, timed response techniques of New Criticism (Richards, 1924-1929).  


A.  Texts Studied:



1.  Semester One

· excerpts from the Old and New Testaments of the Bible (King James version)

· selected readings from Aristotle, “Poetics”, and Plato, “Allegory of the Cave”

· Ovid, “Metamorphosis”, specifically, Orpheus and Eurydice
· Virgil, passages from “Georgics”, Book III

· Petrarchan and Elizabethan sonnets, various authors

· Dante Alighieri, “The Inferno” (Sinclair prose translation), Canto I, III ,V

· John Milton, “Paradise Lost”, Book II and Book IX (selected verse)

· William Shakespeare “Macbeth” (core text)

· Joseph Campbell, The Hero’s Journey from “The Hero with a Thousand Faces”

· Enrichment will be offered through an exposure to the operatic treatment of “Orpheus and Eurydice”, Monteverdi/Striggio, “Orpheo” (1607) as well as a balletic treatment of Shakespeare, “Hamlet”, Kabaniaev (2004) and supplemental paintings for critique.  FUN!!!!
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2.  Semester Two

· The Philosophy of Negritude (excerpts), The Stanford Encyclopedia of Philosophy

· Jean-Paul Sartre, “Black Orpheus” (excerpts)

· J.S. Mbiti, “African Religions and Philosophy” (selected essays)

· Senghor, Damas, Césaire, et al, “Anthology of the Poetry of Negiritude” (selections)

· Nikki Giovanni, “African American Poetry”, Spiritualist poetry only

· Abigail Walker, “Molly Mean” 
· Ralph Ellison, “Invisible Man” (core text)

· Cheryl Keyes, “Rap Music and Street Consciousness”, (various)

· Franz Roh, Zamora, WB Faris, “Magic Realism” (select passages)

· Octavio Paz and Pablo Neruda, selections of Surrealist poetry

· Leonard Shalin, “Art and Physics:  Parallel Visions in Time and Space” (selections)

· Ionesco, “The Rhinoceros”, Absurdist Drama

· Enrichment will be afforded through Surrealist, Cubist, Expressionist, and Abstract painting as well as the dramatic production, “Fences” by August Wilson, and selections of digital art.  Gustav Doré’s etchings of “The Inferno” will also be included.

II.  Reading


A.  Our course work will be divided into two halves, as delineated by semester. Semester One will 
feature selections from Hebrew, Greek, Roman, Western Europe and the United States.  These 
selections will include, but are not limited to:



1.  The Bible, excerpts from:

· Book of Genesis

· Book of Revelations

· Psalms, Book of Solomon

· New Testament Gospels (Mark)?




Purpose:
As biblical references abound in the Western artistic canon,






a familiarity with these conventions is essential for the scrutiny of






and response to, as well as an appreciation and discussion of






AP Literary reading selections.  Additionally, a messianic tradition






that governs/situates much western thought is provenanced






in Biblical reading, especially the New Testament.  These texts






provide ample opportunity for deliberate reading.  The selections






are rich in symbolism, figurative language, thematic content,






and layered with different narrative structures, all fodder for 






textually limited “close reading”.  Although pertinent on a college






level, any doctrinal issues related to biblical study are inappropriate






in a public high school setting.
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2.  Greco/Roman:

· Plato, “The Allegory of the Cave”, from The Republic
· Aristotle, “Poetics” 

· Virgil, “Georgics” Book III

· Ovid, “Metamorphosis”, emphasis on Orpheus and Eurydice

· Joseph Campbell, “The Hero with a Thousand Faces”, spec. the journey motif




Purpose:
As the biblical selections introduce character, symbol, etc., which






continue to influence modern literature and culture, so does the






narrative tradition codified by the structural, expository and artistic






poetics of the Hellenic and Roman models resonate in our current






literary environment.  “Georgics” is unparalleled as a source for tone 




study, and an interesting candidate for eco-criticism. Although clearly 




not in the Hellenic time frame, Campbell’s Jungian analysis of the 





Greek myths is a valuable asset for our study of the characters and 





their life journeys.



3. Medieval:

· Dante Alighieri, “The Inferno” from The Divine Comedy, Canto I (Introduction) Canto III (Gates of Hell) and Canto V (Paolo and Francesca)

· Petrarch, various sonnets




Purpose:
The Petrarchan, or Italian, sonnet form was adapted by Elizabethan






poets, and therefore will be studied as predecessor.  For terza rima 





Dante is unequalled.  The allegorical imagery, figurative language,






development of Virgilian narrative and sheer beauty of form provide






a rich lode of study for all students.



4.  Renaissance/Elizabethan:

· William Shakespeare, “Macbeth”

· John Milton, “Paradise Lost”, Book II (Satan’s speeches), Book IX (Satan’s seduction of Eve)




Purpose:  
Character development through language as presented by






Shakespeare will be the focus of study with “Macbeth”. A






study of Shakespearean sonnets (specifically prosody) will






be included. The Aristotelian rhetorical techniques






of logos, ethos and pathos, as applicable to Satan’s speeches






and seduction of Eve will be studied as both an adaptation






of Genesis/Revelations and as a wonder of character development






through language and imagery.



5.  Supplementary Visual and Choreographic Texts:

· Monteverdi/Striggio, “Orpheo” (1607)

· Kabaniaev/Part, “Hamlet” (2004




Purpose: 
FUN!!!!!
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B.   Semester Two will expand upon the reading selections of semester one.  This expansion will 

include a study of Afro/Caribbean, Latin American and North American literary, as well as religious 
and philosophical texts. Second semester reading will provide experience in appreciating the cultural 
context of a work (Historicist).  This analysis will include the social, ethnic, historical, philosophical 
and gender bias evident/inferred in specific texts. Structuralist and Formalist criticism will find a 
place in the poetry studied second semester.



1.  Afro/Caribbean:

· “Negritude”, Stanford Encyclopedia of Philosophy (2009)

· “Black Orpheus”, John-Paul Sartre (1948)

· “African Religion and Philosophy” (selected passages), J.S. Mbiti

· “Anthology of the Poetry of Negritude” (selected verse), Damas, Césaire, Senghor (ca.1930-50))

· “African American Poems” (select spiritualist poetry), Nikki Giovanni, ed. (2009)

· “Molly Means”, Abigail Walker

· “Invisible Man”, Ralph Ellison (1948), core text

· “Rap Music and Street Consciousness” (selections), Cheryl Keyes (2002)




Purpose:
The myth of Orpheus and Eurydice is given social and ethnic






context in the philosophical essay “Black Orpheus” (Sarte,1948)






This philosophical introduction to the “Anthology” of Senghor






et al, provides a rich historical, mythological, social, and economic






setting for the Afro/French poetry of Negritude, a literary arts 






movement that flourished in early to mid 20th century Paris.  In






turn, this poetry strongly influenced the modern metrics and






imagery of 21st century U.S. African American poetic art forms.






Through deliberate study and close reading, structural interpretation






and contextual analysis of these texts, students will be exposed to






the cultural diversity of “literature of merit”.



2.  Latin and North American:

· “Magical Realism”, various authors, including Franz Roh (1925), L.P. Zamora and W.B. Faris (1995)

· “Art and Physics:  Parallel Visions in Space, Time and Light”, Leonard Shalin (1991

· Latin American Surrealist poetry of Pablo Neruda, Octavio Paz, et al

· Absurdist drama, “Rhinoceros”, Ionesco




Purpose:
Much literature of the 20th century responded to, reflected and 





absorbed the explorations and expansions in the physical and






behavioral sciences.  These challenges are expressed in the






Magical Realist, Surrealist and Absurdist literary movements.






An opportunity for Structuralist literary analysis is afforded






to the students as they observe the diction and syntax of






language mechanics being subverted and freshly revisited in






these remarkable texts.
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III.  Writing:
Writing assignments occur daily in AP English Literature.  Writing instruction will follow



the pattern set by the reading selections per semester.  First semester will focus on the 



close reading skills of paraphrase, précis, sentence parsing, literal translation, etc. for



explicative summary.  This skill will then be developed into more fully fleshed literary



response forms.  From this base, the course will move then into the second semester



written formats informed by Historicist and Structuralist analysis, as well as fully developed



AP Test Essay Exam style papers.


A.  
Semester One:

Close Reading/Response Skills



1.  The first task will be instruction in explicative writing, i.e., writing to reveal 



comprehension.  Students will practice literal summations, paraphrase of prose



passages as well as literal translations of poetic and dramatic verse. Initiated in the first 


semester, sentence parsing for connotative/denotative diction, metrics, syntax, etc. will be an 

evolving year-long process, the goal of which is a deepening and enrichment of the students



respect and appreciation for language.




2.  The literal and definitive explicative work will provide the students with the necessary 


confidence to begin an exploration of literature through a more expansive, formal analysis.  

This textual analysis will include figurative interpretation for specific detail, including 


imagery, symbol, tone, narrative structure, point of view, style, prosody, thematic content, etc.



3.  Specific assignments will include weekly in-class timed paragraph length response papers.



These will be miniature, condensed versions of the more fully developed essays of the



second semester, whose component parts are thesis, assertions developing thesis through



supporting examples, direct evidence that validates examples, and some creatively 



interpretive conclusion.  



4.  As part of our supplemental visual text enrichment portion, students will be taught



a critique form which is applicable as a written response template to visual, musical, 


choreographic and plastic expressions of subject matter found in the literary arts.  The 



form follows the matrix of literal translation to figurative interpretation in that it requires



students to initially address the subject matter and composition of a work as a basis



for an interpretation of the expressive symbolic imagery.  Fine Arts critiques are ideal



for initiating the broader social/cultural/historic contextual analysis that we will explore



second semester.  An introduction to evaluative analysis for artistic “quality” is also



addressed in this written format.  This is applicable to both semesters.

B.  
Semester Two:

Interpretive/Synthetic writing for Cultural/Social/Historic Context



1.  These extended analyses will contain, on a skeletal level, those structural tectonics of



the first semester written forms.  However, these essays are more fully fleshed through



length, diversity of source reference, complexity of thesis and the maturing of students’



sentence composition and writing style.



2.  These extended analyses will offer students an opportunity to integrate philosophical, 


historical, poetic and prose sources in a synthetic, fully formed, college-ready essay. 




3.  See I, A, #4.
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IV.  Semester One (Extremely tentative) Overview and Instruction Schedule


A.  Overview


1.  AP Test Preparation

· twice monthly (alternating weeks) practice taking and collectively correcting/discussing the multiple choice portion of the exam

· review of the AP sanctioned 9 pt. rubric of essay scoring will be emphasized second semester


2.  Vocabulary Development

· vocabulary development is a daily practice

· twice monthly (alternating with AP test prep) research/review and tests


3.  Grammar and Mechanics

· Grammatically sound sentences that, through well-manicured structure and purposeful word choice, reveal rather than restrict meaning is the goal of our grammar lessons. To this end, we will practice and review:





(a)  antecedents, pronoun identification and agreement





(b)  verbal phrases (gerund, participial, infinitive)





(c)  appositives





(d)  subordinating and coordinating clauses





(e)  compound/complex sentence structure





(f)  additional material as need warrants


4.  Oral Presentation

· oral analysis

· conversational etiquette


5.  Reading/Writing (See II and III)

· Note:  Nearly all written work is done in class, closely supervised and guided. Students will have ample opportunity to revise and refine papers. Papers are returned, graded and with comments, within 7-9 days of submission.  All papers are kept in students’ notebooks!!!

B.  First Semester (Week 1-9) Tentative Lesson Plans:


1.  Weeks 1-2, “Allegory of the Cave”, “Poetics”

· paraphrase/précis work of both sources, with sentence parsing

· extraction of relevant concepts from “Poetics” that will be applicable to our study of narrative and dramatic structure.  Quiz as follow-up.

· Limited time close reading response to “Allegory…”, emphasis on allegorical symbolism

· AP test prep as defined above

· Vocabulary work as defined above

· Grammar work on antecedents
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2.  Weeks 3-4, Biblical Study, Genesis, Sodom and Gomorrah, Revelations, New Testament (Mark)

· Genesis/Revelations/Sodom and Gomorrah

· in class writing for explicative understanding

· close, deliberative reading for interpretive work, further parse and paraphrase work

· extraction, through close reading, of representative elements that will resonate throughout our course, i.e., symbol, theme, causalities, etc.

· New Testament Gospel study as metaphor of Campbell’s “heroic journey”

· Compare/contrast of Christ figure with /to the atomic “wildcard” electron of noble metals for cross curricular study.

· vocabulary, see above

· grammar, verbal phrases

· conversational etiquette instruction in introducing and maintaining “intelligent” conversation

· enrichment fine arts critiques of various paintings which represent pictorial treatments of biblical and mythological characters

· extended writing topic for comparison/contrast between Revelations and “Allegory of the Cave” (time permitting)


3.  Weeks 5-6, Ovid, “Metamorphosis”; Book VI, Virgil, “Georgics”, Book III

· Close reading of sections of “Metamorphosis” for study and interpretations of the cast, dramatic situation and narrative structure of Orpheus and Eurydice portions of text. As this narrative presents dominant and recurring themes to be discussed throughout the academic year, we will limit our time to close reading and limited written response to this one myth.

· In reading the free verse translation of “Metamorphosis” (Slavitt, 1994), students will have exposure to and practice in responding to the slant rhyme that will appear again in 20th century African American poetry.

· 3 paragraph condensed persuasive essay response that discusses either Orpheus or Lot’s wife as more indicative of the “tragic character” as defined in Aristotle’s “Poetics”.

· Virgil’s “Georgics”, Book III (Lembke, 2005) will be studied as an introduction to author’s tone.  Lessons will be modeled on the material provided by Mr. Lederer at the AP Summer Intensive of 2011.  Time permitting, we will do a careful analysis of the respective tones toward nature as evidenced in Book I of Genesis and “Georgics”.  


4.  Weeks 7-9, Dante Alighieri, “The Inferno”, I, III, V

· An introduction to Historicist critical theory is ideal here, as the dominant figures of the political intrigue that resulted in Dante’s tumultuous exile from Florence are embedded symbolically in the characters and their respective punishments in the circles of Hell.  Written assignments will ask the students to comment on these allegorical connections

· Formal written assignment will be an essay devoted to this historicist reading of the text

· We will also compose short response papers discussing the prosody of his Terza Rima.
C.  First Semester (Weeks 10-17) Extremely Tentative Lesson Plans:


1.  Weeks 10-13, Shakespeare, “Macbeth”, various sonnets

· Complete “Inferno”, as necessary

· As with weeks 1-9, bi-weekly vocabulary work alternating with AP Practice tests will continue. Grammar practice will include appositives, as well as increased emphasis on sentence refinement through correct use of complex/compound sentence structure.
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·  “Macbeth”                                        



(a) continue interpretive work with emphasis on character development through speech



(b) emphasis on the supernatural aspects of the symbolism through witches and ghosts as 



      preparation for “Magic Realism” of second semester.  



(c) close study of Shakespeare’s use of iambic pentameter vs. free verse

 

(d) Midterm:  persuasive essay defending or refuting the applicability of Aristotle’s dramatic



      structure paradigm, including the tragic hero, to the narrative and characterization of the



      Macbeths in the play.

· 2 or 3 Shakespearean sonnets for literal translation and figurative interpretation practice

2.  Weeks 14-17, Milton’s “Paradise Lost”, Books II and IX

· Begin study of “Paradise Lost” (whew!!), Book II.  Rhetorical analysis of Satan’s various speeches to the fallen angels in preparation for a position paper on the dominant persuasive device, ethos/logos/pathos present as controlling technique.  

· Close reading response of portions for narrator vs. speaker tone as well as characterization

· Book IX careful study of the Satanic seduction of the entire garden will be examined through the written conventions studied this semester

· My personal favorite, a written response defending or refuting 

· Satan as “tragic hero” in the a form defined by Aristotle and developed by Campbell.

V.  Semester Two (extremely tentative) Overview and Instruction Schedule


A.  Overview



1.  Test preparation:

· Continue same pattern as established first semester for Multiple Choice Practice, however one week a month will be devoted to the Essay Questions, with emphasis on the Rubric Scoring guide as reference.  Students will practice especially the Free Response question #3.



2. Vocabulary will be the same as first semester.



3.  Grammar and Mechanics:

· We will continue to refine our sentence structure through verbals, appositives, proper antecedent usage, subordinating and coordinating clauses, etc.  However, second semester will include more time in crafting and fashioning sentences to work within a composite paragraph whole, through the practice and refinement of transitional words and phrases, syntax in accord with the dominant purpose of the sentence, etc. 



4.  Oral Presentation work will build upon the methods acquired first semester, with an 

      
     emphasis on oral presentation.



5.  Reading /Writing (see II and III)


Note:  Nearly all written work is done in class, closely supervised and guided. Students will 
have ample opportunity to revise and refine papers. Papers are returned, graded and with 
comments, within 7-9 days of submission.  All papers are kept in students’ notebooks.  
Unlike first semester, second semester will have more papers assigned “cold”, i.e., with the 
expectation that no rough draft will be done first.  This is designed for the dual purpose of 
preparation for the AP Exam as well as practice for college level exams.
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B.  Second Semester Week 1-9 Lesson Plans





1.  Weeks 1-3, “Negritude” (relevant passages) and “Black Orpheus”, (suitable excerpts) and 

     “African Religion and Philosophy” (selected passages):

· Parsing of the difficult languages in all sources for denotative meaning will initiate our second semester course of study.  Brief comprehension quizzes will follow up for each source.  

· We will begin to place our study of African Poetry in the setting established through these three sources. To this end, Students will write short abstracts on the central thematic motifs of each source.  

· Students will compose Free Response style essay discussing the role of Orpheus in both Sartre’s and Ovid’s sources.

· We have a class discussion (much needed by this point) on the salient distinctions between Aristotelian “exclusion of the middle” causality doctrine and the more fluid time and space perspectives of the “Sasa” and “Zamani” African perspectives on the movement of time. We will also talk about the African views of magical time.

2.  Weeks 4-6, “Anthology of the Poetry of Negritude” (selected verse), Damas, Césaire, Senghor, “African Poetry”, Nikki Giovanni, and “Molly Mean”, Abigail Walker, Cheryl Keyes, “Rap Music and Street Consciousness”, (various)

· Literal Translation and Figurative Interpretation of various poems from all sources will begin our study of this ethnic poetry unit.  Selected stanzas from a variety of poetry examples will be represented

· We will review the modern metrics of North American Black poetry, specifically as addressed in Ms. Keyes college textbook, “Rap Music and Street Consciousness”, for application to various poems, with an emphasis on the roots of this metric and rhythmic form in African Tom-Tom literature. “Molly Mean” is a remarkable example of this genre.

· Begin our core text, “Invisible Man”



3.  Weeks 7-10, “Invisible Man”, Ralph Ellison

· Specific study of this core text to be determined.  However at this juncture, the plan is to introduce Surrealism and its appearance in the text.  

· Class work will include comprehension quizzes, stylistic analysis, commentaries on the fluidity of the narrative, and, of course, a study of the remarkable symbols in the novel, with emphasis on the various “dolls”.

· Week #9 will begin a two-week intensive preparation for the AP exam.  This preparation will emphasize, as mentioned in the Overview an emphasis on the Free Response Question, with practice in poetic, non-fiction, as well as fictional source choices.

4.  Weeks 10-13, “Magical Realism”, various authors, including Franz Roh (1925), L.P. Zamora and W.B. Faris (1995), “Art and Physics:  Parallel Visions in Space, Time and Light”, Leonard Shalin (1991), Selected Surrealist Paintings
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· Week 10 will finish “Invisible Man” and Free Response Question practice as needed. This may include an extended paper with an emphasis on the historical context in which the novel was written.  However, from this point forward, the schedule becomes highly volatile, as students are beginning a battery of AP tests!!!!!!!!!!!!!

· Art Critiques of Surrealist, non-verbal sources, including painting and sculpture, as well as representatives from the digital medium will focus this two week unit.  

· Critiques include subject matter (color, shape, etc.), composition (perspective, balance, design, pattern, background/foreground use of space, structural tectonics, etc), and interpretation for style, period, context, etc. in light of the precepts discussed in Shalin’s book as well as the “ Magical Realism” articles. (One of my favorite units!!!!!!!!!!!!!)

· Students will compose one critique per week, suitable for oral discussion as well as written presentation.



5.  Weeks 14-16, “Rhinoceros”, Eugene Ionesco, Absurdist Drama unit

· We will spend the remaining part of the academic year in the opposite end of the spectrum from that initiated by Aristotle’s “Poetics”.  Students will contrast the conventions between “Poetics” and those defining the “Theater of the Absurd” movement put forth by Camus, Ionesco, Beckett, et al.

· Students will end their experience in AP English with a final paper discussing the rejection of realistic settings, logical coherence, and linear narrative represented in Ionescso’s play and corresponding Surrealist art of Salvador Dalí and René Magritte.

